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Introduction
British Columbia Library Association (BCLA) has developed a toolkit for library staff on supporting patrons with disabilities to access the library. The toolkit is made up of a training curriculum, consisting of a scripted face-to-face half-day workshop and a 90-minute webinar. Additional resources related to facilitating professional development and supporting patrons with disabilities to access library supports and services are also included in the toolkit.
The guiding principles for this project are:
· Effective and quality professional development that improves the competency of library staff to interact and support the library needs of individuals with disabilities are aligned with adult learning principles, best practices in disability studies and best practices for professional development.

· Best practices in disability studies provide both a contemporary framework and approaches for supporting inclusion and accessibility of individuals with disabilities. The toolkit and training tools will integrate the application of these approaches to the work of library staff.

· Sustainability is viewed as key to the project. 
· Many provincial organizations are listed as potential training partners and for any ongoing follow up training. Libraries are encouraged to partner with organizations advocating and representing people with disabilities; or with individuals with disabilities as this perspective itself is a powerful learning tool. Voices of people with disabilities are integral to the training and as such have been included in the content of the training.
· Evaluation of the workshop, webinar and the project overall, is seen as a critical component to improve effectiveness and make decisions with respect to the professional development of library staff.
· BCLA will actively co-ordinate at least one workshop or webinar on a yearly basis.
BCLA embraces the belief that libraries are the heart of communities. Enhancing the accessibility of a library helps build a community through increasing its capacity to meet the needs of all its citizens, including those with disabilities. This then contributes to the community as a whole and to the quality of life of individuals with disabilities. Creating an attitude and atmosphere that values people with differences is foundational to creating an inclusive library. Therefore 
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the training curriculum is designed with an emphasis on library staff creating constructive and supportive relationships with patrons with disabilities. As such this training does not focus on programming, collection development or technology needs as they may relate to people with disabilities. Rather the training focuses on typical day-to-day interactions with people with disabilities as they seek information and resources. A number of sources representing the voice of people with disabilities have been integrated into the content – including the findings from a recent survey conducted by Disability Alliance BC (formerly BC Coalition for People with Disabilities). This 2014 survey specifically asked participants to respond to questions about libraries.
Canada ratified the United Nations Convention on the Rights of People with Disabilities in 2010. This convention positions people with disabilities as citizens and active members in community. Article 30 specifically states participation in the cultural life of community includes libraries. The UN Convention acknowledges that disability results from an interaction between a non-inclusive society and individuals with impairments. Attitudinal and environmental barriers are seen as hindering “full and effective participation in society on an equal basis with others.” 
Accordingly two main frameworks inform this training curriculum: the social-ecological model of disability and universal design as a means to create physical and cognitive accessibility.
About the Content
1. The Social-Ecological Model of Disability
The field of disability has undergone significant changes in perceptions of, and supports of, individuals with disabilities. Several paradigm shifts have taken places as individuals with disabilities take their place in society. This evolution can be characterized as moving from isolation/segregation to integration to inclusion and now to empowerment and self-determination. Each shift has resulted in changes to language, supports and services, roles, options and possibilities. However, remnants of the past still influence the present – in our own thinking and in how supports and services are developed. 
The isolation and segregation decades are predicated in the beliefs that people with disabilities are defined by their impairments or medical conditions. They are disempowered, dependent and need to be cured or fixed, controlled and looked after. Individuals are known as patients, cases or clients. The professional or helping expert is in charge. Individuals with disabilities vigorously reject this medical model, though that mindset and system still pervades today.
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John Lord and Peggy Hutchinson, in their book, Pathways to Inclusion, describe the values of The New Story or social-ecological model, as:
· Human rights and social justice
· Diversity and person-centeredness
· Participation and empowerment
· Hospitality and community
They created a chart to illustrate how systems and concepts have evolved with each paradigm shift.
	Segregation
	Integration
	Inclusion

	Institutional driven supports
	Community agency driven supports
	Personal and community driven supports

	Medical
	Professional
	Social/ecological

	Patient role
	Client role
	Citizen role

	Lack of voice
	Minimal voice
	Strong voice and self-determination

	Dependence
	Independence
	Interdependence

	Learned helplessness
	Conformity
	Empowerment

	Deficits and limitations
	Skill development
	Gifts and capacities

	Isolation and loneliness
	Special programs and community participation
	Social networks and relationship building

	Token attention to difference
	Diversity tolerated
	Diversity valued and supported

	Minimal rights
	Limited rights
	Social justice

	Disconnected from community
	Present in community
	Participating and contributing to community
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The social-ecological model believes that disability is caused by the society in which we live and is not the “fault” of an individual. The World Health Organization of the United Nations states:
disability is not something that a person has but, instead, something that occurs outside of the person—the person has a functional limitation. Disability occurs in the interaction between a person, his or her functional ability, and the environment. A person’s environment can be the physical environment, communication environment, information environment, and social and policy environment.
This new definition helps us to understand that disability is a matter of degree: one is more or less disabled based on the intersection between herself, her functional abilities, and the many types of environments with which she interacts. Moreover, designing environments to accommodate varying functional abilities can minimize the experience of disability and provide individualized solutions when needed.
This definition has also produced the term handicapism. Handicapism is understood to include
· [image: ]Prejudice
· Discrimination
· Stereotypes and negative media images
· Attitudes
· Lack of opportunities
· Lack of access
· Views as incompetent or unable to speak for self
· Policies, procedures or rules
· Inadequate support or services
In this new understanding of disability also comes more appropriate language, framed as People First Language. People First Language puts the person before the disability and it describes what a person has, not what a person is. Disability is only one descriptor of a person, not their total identity. Kathie Snow, Disability is Natural advocate, says it this way:
When we misuse words, we reinforce the barriers created by negative and stereotypic attitudes. When we refer to people with disabilities by medical diagnoses, we devalue and disrespect them as members of the human race. Disability labels are simply sociopolitical terms that provide a passport to services. For too long, labels have been used to define the value and potential of people who are labeled.
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People First Language is understood to be more than political correctness, but language that shows value, respect and dignity. Here are some examples of People First Language.

	Say
	Instead of

	People with disabilities
	The handicapped or disabled

	She has autism.
	She’s autistic.

	She uses a wheelchair / mobility chair.
	She’s confined / wheelchair bound.

	Kids without disabilities
	Normal or healthy kids

	Accessible parking, hotel room, etc.
	Handicapped parking, hotel room, etc.

	Customer
	Client, consumer, recipient

	Communicates with her eyes/device/etc.
	Is non-verbal

	He has a mental health diagnosis.
	He’s emotionally disturbed/mentally ill.



Presenters may want to take the self-assessment in the article: How are your people first skills? found in the Readings section of the reference guide.

2. Universal Design
The social ecological model is the contemporary lens to view disability. In this perspective a distinction is made between impairment (or a characteristic that is only part of an individual) and a barrier or situation that is a result of attitudes, stereotypes, designs or practices. This then makes the traditional “retrofitting” or “accommodation” (after the fact) approach one that also needs reconsideration.
Universal Design promotes a proactive approach and one that is more aligned with inclusive practices. Universal Design comes from the discipline of architecture and design. Environments and designs are created for everyone, not just for a segment of the population.  All people are considered – no particular group is the focus; and accessibility for a diverse population is done at the front-end of a project. It becomes a societal responsibility that the physical environment, designs, ways of teaching, supports, etc. are developed in ways to ensure that people with disabilities can participate and contribute to society.
Universal Design classifies barriers into four categories: physical, attitudinal, financial and systemic.
Seven principles govern Universal Design.
1. Equitable Use: the design is useful and marketable to people with diverse abilities
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2. Flexibility in Use: the design accommodates a wide range of individual preferences and abilities
3. Simple and intuitive use: use of the design is easy to understand, regardless of the user’s experience, knowledge, language skills or current concentration level
4. Perceptible Information: the design communicates necessary information effectively to the user, regardless of ambient conditions or the users’ sensory abilities
5. Tolerance for Error: the design minimizes hazards and the adverse consequences of accidental or unintended actions
6. Low Physical Effort: the design can be used efficiently and comfortable and with a minimum of fatigue
7. Size and space for approach and use: appropriate size and space is provided for approach, reach, manipulation, and use regardless of user’s body size, posture or mobility
Sheryl Burgstahler, in her article Equal Access: Universal Design of Libraries (found in the Readings section) states:
Universal Design means that rather than designing your facility and
services for the average user, you design them for people with a
broad range of abilities, disabilities and other characteristics…Making your library accessible to them (people with disabilities) will make it
more usable by everyone and minimize the need for special accommodations for those who use your services. Ensure that everyone 
feels welcome, and can
· Get to the library facility and maneuver within it
· Communicate effectively with support staff
· Access printed materials and electronic resources and
· Fully participate in events and other activities

[image: ]Using Universal Design as a way of thinking as we interact, develop and support library patrons with disabilities means a move away from cataloguing or categorizing people (the medical model) and a move towards supports to access resources (addressing the barriers and seeing the individual).
Thus this particular toolkit will not be looking at disabling conditions but rather the issue of accessibility, particularly cognitive accessibility; and taking lessons from Universal Design as a way to open the library to as many patrons with disabilities, and others with diverse needs, as possible. 
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Format of the Training Options
1. Workshop 
A recommended sequence of information and activities is provided. The workshop is structured for 3.5 hours of professional development. The time it takes to move through the workshop will also depend on how many questions library staff asks and the ability to move through the sequence of activities while maintaining supportive and responsive interactions with the participants.
    Objectives
The workshop has a primary focus and a set of desired outcomes for participants. Participants will:
· Become familiar with the social-ecological model of disability and how it can inform library work
· Understand universal design principles and their application to interactions and products within the library
· Explore cognitive accessibility and how it can inform library work
· Explore supportive interaction and communication techniques to use with library patrons with disabilities  
· Develop a simple action plan to enhance own practice 
Materials Needed
A list of materials required for the workshop is outlined in the guide for the workshop.
Presenter’s Script 
A detailed presenter’s script is provided for the workshop. The script begins with a welcome and then proceeds through each item in detail. The script provides points to discuss with each PowerPoint slide along with activity descriptions and instructions.
The workshop comes with prepared handouts for the activities and PowerPoint.
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If presenters are co-facilitating both need to be familiar with the required content and activities.
It is important to remember that as much as you are the lead presenter of the workshop the session is meant to actively engage participants in learning. The session is designed so library staff can participate in group learning, share experiences and apply content to learning activities. 
PowerPoint Slides
A PowerPoint is provided. The presenter needs to decide if s/he wants to convert this to a handout for the participants.
Learning Activities
The workshop has scripted activities for presenters to guide participants through. These activities are intended to actively engage library staff in their own learning, and to respect the many ways adults learn. In particular adults need to know that what they are learning is relevant and has meaning to their situation. The workshop incorporates visual, auditory and kinesthetic means for learning.
Workshop Evaluation
At the end of the workshop participants will be asked to complete the pre-designed questionnaire. Presenters are asked to review these responses to hear what went well and what aspect of the training or their own presentation skills need improving. This feedback is critical to receive to ensure that the intended learning outcomes for the workshop are realized – and library staff leave feeling supported in their learning about Library Services to People with Disabilities. Presenters will be asked to share the workshop evaluations with BCLA so revisions can be implemented.
2. Webinar 
The webinar is a condensed version of the workshop. A recommended sequence of information and activities is provided. The webinar is structured for 90 minutes of professional development. It is hosted by The Education Institute (EI) in partnership with the Ontario Library Association (OLA). Key to the successful delivery of the webinar is a rehearsal by the facilitator(s). It is highly recommended that facilitators become familiar with the webinar content, power point and activities as outlined in the webinar guide and book a rehearsal time with the EI at least one week in advance of the actual webinar 
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being delivered. The Education Institute will also help facilitators become familiar with the technology.
The facilitator also needs to submit poll questions and the evaluation to The Education Institute at least 1-2 weeks prior to the webinar. These documents can be found in the Webinar Presenter’s Guide.
Objectives
The webinar has a primary focus and a set of desired outcomes for participants. Participants will:
· Become familiar with the social-ecological model of disability and universal design
· Explore cognitive accessibility and how it can inform library work
· Explore supportive interaction and communication techniques to use with library patrons with disabilities  
· Develop a simple action plan to enhance own practice 
Materials Needed
A list of materials required for the webinar is outlined in the guide for the webinar.
Presenter’s Script 
A detailed presenter’s script is provided for the webinar. The script begins with a welcome and then proceeds through each item in detail. The script provides points to discuss with each power point slide along with activity descriptions and instructions.
The webinar comes with prepared handouts for the activities and PowerPoint.
PowerPoint Slides
A PowerPoint is provided. 
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Learning Activities
The webinar has scripted activities for presenters to guide participants through. These activities are intended to actively engage library staff in their own learning. In particular adults need to know that what they are learning is relevant and has meaning to their situation. 
Technical requirements for webinar presenters:

· A wired rather than wireless internet connection. 
· A headset or good quality computer microphone. If you do use a telephone, it must be a landline connection rather than a wireless one.
· A webcam. This is optional; if you wish to put a face to your voice, you must provide your own webcam.
· Webinars are conducted using the Adobe Connect Platform. 
· A rehearsal is scheduled with the Education Coordinator a week or two (or more if you need it) ahead of the presentation date to iron out any technical and audio difficulties and to familiarize you with the platform and its possibilities.  If you would like to know more about the Adobe Connect webinar platform, you can access The Education Institute Webinar FAQ. Use the same computer in the rehearsal as you will use when facilitating the webinar.

Webinar Evaluation
At the end of the webinar participants will be asked to complete the online pre-designed questionnaire monitored by The Education Institute. This feedback is critical to receive to ensure that the intended learning outcomes for the webinar are realized – and library staffs leave feeling supported in their learning about Library Services to People with Disabilities. The webinar evaluations will be sent to BCLA so revisions can be implemented.
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The Learning Opportunities / Experiences Used in the Workshop Training
Facilitated group discussion
The workshop offers participants an opportunity to learn through facilitated group discussion. The presenter’s task is to follow the provided script and guide the discussion so that participants can explore the issues and come to understand the complexity and components of inclusive supports for library patrons with disabilities. Here are some general tips to facilitate engagement and learning.
Seating
To facilitate a collaborative group process (one in which both relationship and task are important) it is helpful to have participants sit in a configuration that allows them to see each other. This can be a U-shape, circle or half circle arrangement. Participants will be looking at a screen so arrange seats in a way that lets people get an unobstructed view of the screen. The presenter may want to consider placing themselves alongside the participants (not at the front necessarily), but with access to the laptop or remote to operate the PowerPoint. As participants will be writing keep tables in place for them.
Encouraging Active Participation
Communicate your respect and appreciation for each contribution made to the discussion. Periodically, check to make sure that everyone has had a chance to offer ideas. Be aware of the nonverbal signals a participant makes that might indicate they have something to offer, and then encourage them to share their ideas with the group. Also, remember that allowing people to think after asking a question and before calling for an answer gives people time to put their ideas together, and usually results in better quality responses. Be aware of one person habitually dominating the discussion and use strategies to encourage others to contribute.
Keeping focused
Keep the participants focused on the topic and issue at hand.
Using questions
Remember we want participants to discuss the information that is being presented. Answering questions directly can be helpful when a participant is seeking 
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clarification. However, at times talking about an area rather than giving an answer can help people learn that they know the answer or how to find the answer.
Ask questions that inspire participants to discover things themselves or to look at information in a new way. For example:
· What do we know now?
· What do you mean by....?
· What could you do to find out?
· How did you arrive at the solution?
· What leads you to think that?
· Tell me more about your idea.
“Rich” Learning Environments for Adult Learners

Typically adult learning environments have been university or college classrooms with a board, maybe some windows, rows of tables and hard chairs; or a training room that is very bare and basic. Adults using these spaces would most commonly describe them as grey and dull. This sterile environment communicates messages ranging from the learning is unimportant or of minimal value to physical space only is important as far as it concerns temperature, lighting, etc. Such an environment would be questioned if children or youth were the learners.

Today, there is a beginning appreciation that space is one of the many “teachers” in the room, along with the designated facilitator, the learners, the materials (including the life experiences of the learners), structures for learning, and the activities. As such space needs to welcome adult learners, encourage encounters, build opportunities to work together, celebrate development and learning, and foster collegial discussions. 

Often adult learners are in the same room for several hours in a day – and value the emotional and physical sense of belonging that comes from a space that is welcoming and inviting. So…

· Consider how the learning environment can be made aesthetically pleasing with the addition of plants, photos of library patrons with disabilities, objects, posters and book displays. These features can be connected to the themes in the workshop, the purpose of the agency/organization or simply furnishings that create a sense of beauty. Consider using the UN Convention on the Rights of People with Disabilities or Inclusive Libraries posters; or contact local advocacy 
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organizations and ask for posters that promote the abilities and community participation of individuals with disabilities.

· Arrange the tables and chairs in configurations that lend themselves to people learning together both in large and small groups. This means having seating arrangements configured so people can see and hear each other. Remember: The purpose of the seating arrangements is to facilitate active learning and connections to the other participants.

· Bring colour into the room not only through objects and artwork but also through the use of colored paper, pencils, felts and crayons. These can be placed in colorful containers or baskets on the participants’ tables.


· Use tent cards / name tags / badges in the training to encourage participants to get to know each other; and to enable their engagement with each other as they learn together.

[image: ]

















(image retrieved from www.inclusivelibraries.com)




 Presenter’s Reference Guide 
Enhancing the Learning Experience for Adult Learners

[image: ]Working with adults is exciting. We can’t control what people learn or what insights they glean but we can encourage people to think for themselves and express their own ideas. Every group member including the presenter benefits and learns from the experiences, stories and ideas from the full range of perspectives represented in any group of adults.

There are some differences in the current principles for adult learning and the principles for children’s learning. Key adult learning principles considered for this training are: participants are generally attending voluntarily, motivations vary, adults expect a voice in the learning process, adults want to see early benefits of learning, they expect interaction with the presenter and want experiential formats. Such principles lend themselves to active educational methods rather than traditional methods. The following chart outlines key features of both, noting that this training is designed with active approaches in mind. Presenters need to consider the knowledge and skills necessary to work with participants in this manner.

Presenters may want to take the self-assessment Picturing the Adult Learner to learn more about critical factors of adult learning. In the Readings section of this reference guide is the self-assessment, the answers and discussion statements as they apply to each of the questions.
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	Traditional Approaches to Adult Learning
	Active Approaches to Adult Learning

	formal
	Informal

	bland environment
	colourful, upbeat environment

	theory stressed
	application stressed

	focused on memory
	focused on creative thinking

	instructor centered
	participant centered

	lecture based (one-way communication)
	activity-based (group dialogue)

	taps instructor knowledge & skills
	taps learner knowledge & skills

	cognitive-based (intellectual)
	cognitive and affective-based (self-knowledge and feelings)

	limited preparation
	planning and preparation needed for each session

	tests for evaluation
	on the job application or performance tasks

	participants work alone
	participants often work together



[image: ]
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(Adult Learning Principles adapted from The Mentor’s Guide by L. Zachary)
	Element
	Changing Paradigm
	Adult Learning Principle

	Learner role
	From: passive receiver
To: active partner
	Adults learn best when they are involved in reviewing, planning, implementing and evaluating their own learning

	Facilitator role
	From: authority
To: facilitator
	The role of the facilitator is to create and maintain a supportive climate that promotes the conditions necessary for learning to take place

	Learning process
	From: facilitator directed and responsible for learning
To: self directed and adult learner responsible for own learning
	Adult learners have a need to be self directing
Life experience is a primary learning resource/text; the life experiences of others add to enrichment to the learning process
Adult learners have an inherent need for immediacy of application

	Length of Relationship
	From: calendar focus
To: goal determined
	Adult learners have an inherent need for immediacy of application

	Focus
	From: product oriented knowledge transfer and acquisition
To: process oriented, critical reflection and application
	Adults respond best to learning when they are internally motivated to learn
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Active learning and adult learning principles are directly related to the learning outcomes of this training. 
              
Even with active learning and adult learning principles, one key factor alone influences the effectiveness of education programs – the attributes and style of the presenter. They include:
· Empathic responding and listening on the part of the presenter (compassionate)
· Presenter warmth and sensitivity to participants’ needs
· Presenter acceptance of participants (nonjudgmental)
· Development of an alliance (trusting) relationship with participants
· Provision of a rationale for content, activities
· Safe opportunities to acquire and practice new behaviors
· Encouragement of risk-taking
· Cultivation of hope / enhancement of expectations
· Strong interpersonal and facilitative skills
· Well educated in effective adult learning principles
Enhancing Your Group Learning Facilitation Skills
[image: ]Being a facilitator with a group of adult learners requires a set of skills beyond giving a presentation or running a group meeting. This training requires the presenters to develop and use skills related to attending to the needs of a group within a learning context. Betsy Mann (2004) suggests some things for presenters to be aware of and attend to:
· group focus: Participants expect you to keep the group on track, to move towards the goals, and to attend to needs of any individuals in a way that is respectful but doesn’t take over the group.

· clear structure: Participants expect you to maintain a clear structure by starting and ending on time and following a process that brings in the group. Also as the presenter, participants expect you to set the tone of the group by demonstrating respect, trust and constructive responses to comments. When group members feel safe and know what to expect, they feel free to learn. 
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· group dynamics and energy levels: By monitoring the group dynamics and energy levels you will be better able to know when to place breaks, how long to stay with a discussion and when to challenge a group. All these elements contribute to the learning opportunities. 

· balanced interaction: Participants (and presenters) learn by engaging in discussion and reflecting on the contributions of all. It is important to maintain a safe climate so that everyone feel comfortable participating. At times you may need to invite people to share their ideas, and to moderate someone who is dominating the conversation. 

· flexible leadership style: As you interact with participants you may need to adjust your leadership  style. At first you will probably take a more directing style, in which you provide explicit directions and expectations about the outcomes and activities. Later you will probably take on a coaching style in which you provide direction and rationale behind  the activities and ask for input from participants while encouraging participants to connect to each other. As these connections get stronger and participants become supportive and aware of each other’s situations you will probably move to a participating style. 

· balance between the spontaneous and the planned: Keep an eye out for moments when an issue or idea comes from the group that really supports what the learners feel is important to them. Follow this, and stay on track with the stated outcomes and focus of the session. Effective presenters are fully present to such moments in the group. They attend to what is going on in the “here-and-now.” 

· two-way learning: The social dynamic in learning is understood today as a positive contributing factor to learning. We build our knowledge based on our own experiences, by listening to the experiences of others and by pooling our knowledge together. A group will always contain more resources that any one presenter or individual. This can be a liberating principle for a presenter to believe that the group will contribute to the learning and they are not singularly responsible for what takes place in and for the group. 
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· communication skills: Helpful communication skills related to group learning are: paraphrasing, acknowledgment and reflection of feelings, asking open and closed questions, summarizing, perception-checking, drawing out participants, encouraging and supporting, balancing, listening for common ground and waiting in silence on purpose to create space for participants.


· self-awareness: Presenters need to be aware of their own beliefs and assumptions about individuals with disabilities. These can influence the tone and relationships in the group. Group members are not supported in their learning when the presenter’s issues take precedent over the participants’ concerns or needs.
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Facilitation of Training
The traditional approach to training emphasizes the presenter as the one who holds all the knowledge, and the participants as passive partners. The more contemporary approach puts the onus on facilitating the active involvement of participants in their own learning. The presenter role has now shifted to the facilitator role. The facilitator presents information, introduces questions for shared discussions, mediates activities, encourages sharing of perspectives and integrates the experiences of the participants into the training content. An effective facilitator “is one who is a connector and integrator, the glue that brings the collective experiences of the classroom together in a shared learning experience.”
Michael Sunnarborg offers these tips for facilitating:
· Ask questions – find out who the participants are and what knowledge and experiences they bring to the training.
· Introduce information clearly and purposefully. Offer choice with activities and solicit experiences from the room.
· Make the content applicable. Spend time asking the participants for ways in which they can use the content in their work.
· Encourage participants to actively share their experiences and teach/learn from each other.
Co-facilitation Best Practices
Facilitators may choose to work with a partner. This dynamic offers both challenges and benefits. Co-facilitation involves two people who work in a cooperative and collegial manner. Each of the facilitators is capable of assuming the lead role and when not in the lead role provide support in various ways to their colleague.
· Get to know your co-facilitator. If possible observe them facilitating, at the very least meet with them a few times and get to know about their background, experience and facilitation style. Clarify roles and tasks.
· Take time to discuss the content / activities in this prescribed training module.
· Resist temptations to take over or to jump in too quickly in discussions or if things are not moving along as expected or outlined.
· It is important that the group have a sense of stability and continuity during the training. Changing facilitators too often can be confusing – so select chunks of the training or have one person do the training up to the break, a natural spot to shift to a new facilitator.
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· Never publicly criticize or argue with your co-facilitator. This will lose the trust of the group and damage your relationship. Use a break or the debrief at the end of the training to discuss any issues.
· Get together after the training to discuss the evaluations. Use the written evaluations as a reference point to discuss what went well with the training and your effectiveness as co-facilitators.
Suggested Organizations for Training Partners
Following is a list of organizations throughout the province of BC that are involved in supporting individuals with disabilities to be active community members. When looking for a facilitator remember it is important to find someone with facilitation skills and the values that are outlined in the training. The facilitator is being asked to follow the prescribed training module (not to create one of their own or to introduce other material).
Instructors at public post-secondary community colleges or universities – there are at many public college/universities in BC that have a community support worker, education assistant or human services training program. The faculties in these programs teach about supporting children and adults with disabilities to be members of school and community. 
Personnel from Community Living BC - Community Living BC (CLBC), a provincial crown agency mandated under the Community Living Authority Act, delivers supports and services to adults with developmental disabilities and their families in British Columbia. CLBC is working to create communities where people with developmental disabilities have more choices about how they live, work and contribute. Go their website and click on contact us. Click on the link to local CLBC offices to find the contact information for an office near you.
Inclusion BC - Inclusion BC, formerly the BC Association for Community Living (BCACL) is a provincial non-profit organization dedicated to promoting the participation of people with developmental disabilities in all aspects of community life. Personnel from this organization may be interested in co-facilitating. Clicking on MEMBERS takes you into a list of all the organizations in BC who are part of this advocacy organization and there may be an appropriate agency you may wish to contact about delivering the prescribed content in the training.
Family Support Institute - The purpose of the Family Support Institute (FSI) is to strengthen and support families faced with the extraordinary circumstances that come with having a family member who has a disability. The FSI believes that families are the best resource available to support one another. Directed by 
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families, the Family Support Institute provides information, training, and province-wide networking to assist families and their communities to build upon and share their strengths. FSI has 200 volunteers throughout the province.
Neil Squire Society – The Neil Squire Society is the only national not-for-profit
organization in Canada that has for over twenty-nine years empowered Canadians with physical disabilities through the use of computer-based assistive technologies, research and development, and various employment programs. The society removes barriers so individuals can have independent lives and become active members of the workplace and society. Specializing in education and workplace empowerment, the Society has served over 29,000 people since 1984. See the website for provincial offices / contacts http://www.neilsquire.ca/individual-programs-services/employ-ability/
Disability Alliance BC (formerly BC Coalition for Persons with Disabilities) - For over 35 years, the BC Coalition for People with Disabilities (BCCPD) has been a provincial, cross-disability voice in British Columbia. Their mission is to support people, with all disabilities, to live with dignity, independence and as equal and full participants in the community. The coalition champions issues impacting the lives of people with disabilities through direct services, community partnerships, advocacy, research and publications.
Local School Board – BC has seventy-five K-12 public education school districts. Most children with disabilities are included in regular classrooms. School districts have a variety of support professionals, such as inclusion consultants or a special education director that may be appropriate as a facilitator of this training.
Ministry of Children and Family Development - The Ministry of Children and Family Development (MCFD) funds a range of programs and services for children and youth with special needs and their families. Services and supports are intended to promote children’s healthy development, maximize quality of life, assist families in their role as primary caregivers and support full participation in community life. Clicking on Regional Contacts on this website gives you names and numbers of staff who may be of assistance with the facilitation of the training.
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[image: ]PRESENTATION TIPS
It is helpful to think about PowerPoint as an effective way to present information and as a means to support participants with their note taking. However, when used poorly participants disengage and their learning is diminished. The suggestions below will help you avoid common problems with PowerPoint.

· Never read your slides – reading a slide is the most boring way for a presenter to share information. Use the slides to highlight points. The presenter’s script has background information to help inform or guide what you can say with each slide (also remember to avoid reading those points. This means you will need to familiarize yourself with the content in the training.) 

· Text and images will appear with each click of a mouse or using the appropriate key on the keyboard of the laptop. Give participants time to read a statement and for you to make any points before clicking for the next point or image. This also helps with too much text being presented at one time.

· Make certain that the slide on view corresponds to what you are saying. Temporarily blank out a slide (press shift B for a black slide or shift W for a white slide) when you want to engage participants in a discussion or direct their eye contact away from the power point. A good time to do this is while participants are involved in learning activities.

· Maintain eye contact with participants. 

· Conduct a tech rehearsal in the location where you will be delivering the workshop. Make sure the slides can be viewed clearly. 
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DVDS, Video Recordings and Media Clips 
[image: ]
· Short video clips have been inserted into the workshop as triggers to stimulate discussion, break up a session, provoke an emotional response or capture participants’ attention.

· View the entire video before you show it to others. Think about it. As you are viewing it yourself, jot down questions you might ask when you use it.

· When you show a video in a session, view it with the participants. This is not a time to step out and take a personal break or do other things. Listen to responses and observe their behaviour as clues to their reactions to certain segments. This can be something you can bring into the post viewing discussion. 
· Prepare participants to see the DVD. Relate the video to what participants have been discussing or exploring. 
· Provide guiding questions. “Research suggests that students gain more factual knowledge from watching a video and are more successful at drawing inferences from it if they write answers to open-ended guiding questions while they watch the video. This procedure is more effective than pausing a video in order to pose comprehension questions.” (Davis, B. 2009. Tools for teaching. pg. 451)
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Additional Resources
Best Practices in Professional Development
“It is a training / awareness issue. The staff are great people, they just have not[image: ] been provided with training on how to assist all of the customers that frequent their operation.” (BC Coalition for People with Disabilities survey respondent, March 2014)

BCLA has created two professional development options on disability awareness. These options are essentially the first step for library staff to learn about supporting and interacting with library patrons with disabilities. Strengthening one’s practice includes more than attending a workshop. Following is a list of ideas for staff to consider to take the workshop experience to another level.

What Works

· Attention must be given to follow up strategies for learning to go from professional development / training to sustained learning or practice. 
· 20% of participant’s learning will occur inside the training room and 80% will come from practicing outside the training setting.
· Studies on professional development state:
· Traditional workshops, with no follow up, will result in only 5-10% change.
· A group of departments or organizations working together, with follow up, will result in 75-90% change.
· The most effective ways to develop change in practice are interactive experiential learning activities connected to real work situations, reflective activities, practice in the actual training, followed by onsite observation and feedback. 
· Follow up supports are critical when there is an emphasis on skill development and transferring those skills to the workplace.
· Ongoing, intensive and rigorous opportunities for learning make the most difference.
· Distributing learning over time i.e.: taking a workshop and dividing it into parts with work place related practice activities conducted between the scheduled sessions supports the development of changes in practice.
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· Follow up support can be face-to-face or virtual. Examples include problem solving discussions, study groups, focused team meetings, blogs, modeling, coaching, practice with feedback, mentoring

Library staff may want to continue with additional workshops, presentations or facilitated conversations. Following is a checklist staff can use to align subsequent offerings with the content in the BCLA workshops and webinar on disability awareness.
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BCLA’s Disability Awareness Framework for Library Staff
[image: ]

Enhancing the accessibility of a library helps build a community through increasing its capacity to meet
the needs of all its citizens, including those with disabilities. Creating an attitude and atmosphere that values people with differences is foundational to creating an inclusive library. BCLA’s Disability Awareness Training places an emphasis on library staff creating constructive and supportive relationships with patrons with disabilities.

Two main frameworks inform BCLA’s Disability Awareness Training: the social-ecological model of disability and universal design. Details about these two frameworks can be found in the introduction section of the reference guide. The principles and practices from these two models work together as a means for library staff to create physical and cognitive accessibility, all the while enhancing their relationships with patrons with disabilities. These relationships along with the design of space, assistive technology, expanded collections and inclusive programming all contribute to the reality of inclusive libraries.
Following are a set of statements to consider when organizing additional follow up training, discussions or opportunities for library staff to continue developing their practices for supporting patrons with disabilities. The intent of the checklist is to align any future professional development with BCLA’s workshop or webinar on Awareness Training for Library Staff - Services to People with Disabilities.

Checks in the box marked “Y” for yes indicate high alignment with the Social-Ecological Model for Disability and Universal Design.

Checks in the “N” for no, suggest areas in which changes may need to take place, or may be an indication that the follow up training being considered is not aligned with the Social-Ecological Model for Disability and Universal Design.
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	Y
	N
	Criteria: is the training, discussion or learning opportunity asking staff to:
	Notes

	
	
	Understand patrons with disabilities as people first, with strengths and abilities
	

	
	
	Understand disability as something that occurs outside of the person (not as an inherent part of the individual)
	

	
	
	Use people first language
	

	
	
	Discuss disability in a non categorical manner
	

	
	
	View physical and / or cognitive accessibility as a challenge inherent in the environment
	

	
	
	Examine experiences and / or challenges from the individual with a disability’s point of view
	

	
	
	Develop (up front) supports that benefit a wide range of abilities
	

	
	
	Explore inclusive approaches and individual accommodations
	

	
	
	Engage in supportive communication
	

	
	
	Match their communication to the needs of the library patron
	

	
	
	Communicate / interact in ways that support the library patron to want to return to the library
	

	
	
	Identify personal actions they can take that will make a difference to barriers being experienced by library patrons
	





[image: ]
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[image: ]Guest Speakers
Library staff may still feel they need specialized information about a disability after they have completed the face-to-face workshop and / or the webinar. This guide has a number of resources listed in the reference section or inviting a guest speaker or panel may be appropriate. Remember speakers with disabilities can be very powerful presenters.
Guest speakers can add interest, expertise, variety, and introduce participants to community resources. When inviting a guest speaker to present on topics not addressed in the initial training consider these points presented by Barbara Davis (2009) in her book, Tools for Teaching:
· arrange for an outside speaker early in your planning stage. Arrangements can take considerable time and may involve juggling dates. 
· look for speakers who are integral to the purpose and value of the training. Share with them what already has been presented in the way of training on the topic of services to library patrons with disabilities.
· check with the speaker for preferences in how the session might be structured: presentation with questions and answers; an opportunity for your class to “interview the expert”; open discussion 
· keep in mind that hosting too many speakers may dilute the focus and effectiveness of a presentation. 
· discuss the content of the training and expectation that it will align with the overall values and practices already presented to library staff. If you want the speaker to address specific points, provide a list or outline. Let the speaker know in writing the following details for the arrangements: 
· time to arrive, length of session, location, your contact information, driving instructions, directions about parking and guest parking pass
· number of participants, what outcomes or materials have been covered already, background of the participants 
· ask your guest if they have any preferences about seating arrangements, photocopying, equipment
· confirm the speaker’s appearance a few days before the 
date they are expected 
· before the speaker’s appearance, remind the participants about the
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· event and suggest that they think about questions they want to ask. 
· introduce the speaker and the relevance of their presentation to making the library more inclusive. Remain in the room for the presentation and be attentive to the content and the participants’ connections to the speaker’s presentation. 
· be prepared to moderate 
Community Organizations for Follow up Training – the organizations listed for possible facilitators may also be contacted for a follow up presentation on a specialized topic after the workshop and webinar. Library staff also may know someone in their area or have a contact from their own network. Regardless, when asking someone to do a presentation it is helpful for that person or panel to know what already has been presented and the orientation to disability that previous training has taken. In the previous pages (pages 30 and 31) is the BCLA framework checklist. Library staff can use it to align subsequent offering with the content in the BCLA workshop and webinar on disability awareness.
The following list also includes organizations library staff may want to approach for a specialized presentation.
Canadian National Institute for the Blind – has several regional offices staffed with professionals and volunteers. Visit their website for contacts throughout the province.
BC Alliance on Mental Health - The BC Alliance on Mental Health/Illness and Addiction is a group of 21 Health, Social Service and Criminal justice organizations that have developed a campaign to get the “ear of Government” in order to work in partnership towards an “evidence based” system of care. 
Their mission is to ensure that every citizen has timely access to services that are preventative, that reduce harm and that provide the best opportunity to achieve optimum mental and physical health and community inclusion.

Western Institute for the Deaf and Hard of Hearing – The Western Institute for the Deaf and Hard of Hearing exists to address the needs of deaf, deafened and hard of hearing individuals by providing products, services and programs that work towards ensuring accessibility to their environment which is equal to that of the hearing public. They provide community presentations on the following topics: hearing loss and hearing aids, communication devices, interpreting services and employer education. There are 3 offices in the Lower Mainland.
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Autism Community Training - is an information and referral service that supports individuals with Autism Spectrum Disorder and their families across British Columbia. They welcome calls from community professionals. Their head office is in Burnaby, but are available through the toll free number: 1-866-939-5188 or check out their website for online resources and training events.
Down Syndrome Research Foundation - The mission of the Down Syndrome Research Foundation is to empower individuals with Down syndrome to reach their full potential throughout life by pioneering and providing educational programs and services, grounded in foundational research. Their head office is in Burnaby, but are available through the toll free number: 1-888-464-3773 or check out their website.
BC Brain Injury Association – The British Columbia Brain Injury Association (BCBIA) is the provincial organization serving the interests of all affected by Acquired Brain Injury (ABI) in BC. See their website for contact information.
Learning Disabilities Association of BC - LDABC’s mandate is to be the Provincial network and voice for persons with Learning Disabilities (LD) and those who support them. Founded in 1973, the association provides information and resources to ensure the full participation of children, youth and adults with LD in today’s society. Their mission is to advance the education, employment, social development, legal rights and general well being of people with learning disabilities in the province of British Columbia. There are several chapters throughout the province – check their website for contact information for their head office and chapters.
Provincial Health Authorities

Check out www.bc211.ca and click on Resource Search for listings of community, social or government services that may have personnel who could offer a presentation on a relevant topic to your library staff.
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Tip Sheets – The Association of Specialized and Cooperative Library Agencies, a division of the American Library Association has several tip sheets about a variety of conditions and library accessibility tips. These can be accessed from www.ala.org/ascla/asclaprotocols/accessibilitytipsheets. They cover topics such as:
· assistive technology
· autism and spectrum disorders
· children with disabilities
· deaf and hard of hearing
· developmental disabilities
· learning disabilities
· mental illness
· multiple disabilities
· physical disabilities
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www.dpi.state.wi.us (Wisconsin Department of Public Instruction) 

www.librarian411.org  (Missouri Department of Mental Health – training videos)

www.webjunction.org (Creating More Inclusive Libraries, Susan O’Halloran, Diversity Speaker)
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